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Roland Barth, in his book 
Lessons Learned:  Shap-
ing Relationships and the 
Culture of the Workplace 
(2003), offers a metaphor 
that connects sailing to the 
work of schools; he re-
flects on lessons that he 

has learned both from his experiences on a sailboat and 
in the schoolhouse.  These lessons focus on the norms of 
personal and professional behaviour. 
 
 One of Barth’s “working rules” is to “Bring your real 
self in, and accept and celebrate colleagues who bring 
their real selves in” (p. 16).  He contends that schools 
with a rich and successful organizational culture encour-
age everyone to draw upon who they are and what they 
have learned in all of their roles, both personal and pro-
fessional.  In this way, the school can capitalize on the 
fullness of each person’s talent and experience – even 
the messy bits.  As I think about Manitoba ASCD–its 
members and directors – this working rule comes to life.  
Whether around the tables at a professional learning 
session or around the board table, the conversations act 
as a mirror to reflect who we truly are.  And as our talent 
and experiences are brought to bear on these conversa-
tions we, as Barth suggests, are sustained and informed. 
 
 Another of Barth’s working rules is “To perform like a 
team, act like a team – together” (p.59).   This rule 
speaks to establishing and being committed to clear 
goals, assigning roles based on strength, being clear 
about responsibilities, expecting and responding to sur-
prising events, and addressing conflict.  Much has been 
written about teamwork and learning communities, but 
without these guiding principles, assembling together 
around a table may continue to consist of individuals… 
sitting around a table.  Both the board and committees of 
Manitoba ASCD have worked to decide together, to 
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clarify together, to reflect together and to celebrate 
together.  It is through this “we-ness” that the 2005 -
2006 goals and plans of the organization have been 
met. 
 
 Thinking about these two working rules and the oth-
ers that Barth puts forward, I would like to thank all 
members of Manitoba ASCD for inviting me “on 
board”.  The past year has allowed me to learn from 
and with you.  To highlight another of Barth’s work-
ing rules, it is important to acknowledge and applaud 
not only the organization’s accomplishments but also 
its efforts.  I do that with deep appreciation.  And so, 
I trust that your summer break will be filled with in-
teresting seas and wonderful sea mates and that you, 
as one of Barth’s rules states, laugh with others often, 
audibly and visibly. 
 
 Bon Voyage! 
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 On May 18, 2006 I had the pleasure of attending the Manitoba ASCD session with the distinguished lecturer, 
Dr. Carl Glickman.  His topic was “Powerful schools; democratic purpose:  Assumptions; struggles, and prom-
ises to keep”. 

The core issue that Dr. Carl Glickman posed was that the “Devastating Achievement Gap is related to 
a Devastating Decline in Participatory Citizenship”.    In order to close the achievement gap we need to close 
the participation gap.  Democracy has typically been associated with political theory however Glickman be-
lieves that this theory must first be applied to education.  With the democratic theory in education, Glickman 
feels that students and teachers should have a public purpose of creating educated citizens that can use problem 
solving strategies to improve the larger society. 

  A quotable quote from this session is that “Education never describes what to think, but rather opens 
the mind to new possibilities”.   Glickman feels that unsuccessful students in our educational system have not 
made the connection between what they are learning now and the impact it will have on their later life. 

The Essential Question posed for educators is:  How might we create more active learning whereby all 
students deepen their academic learning while solving real issues of the larger community?  Schools that are 
striving to reach that goal have mission statements that go beyond paper and are living documents on how one 
lives according to higher principles, a clear process to decision making and uses action research for meaningful 
application to our current society.  As Glickman stated, “We will do different work to produce better work!”  
Democratic education leads to active parents and students that will become the community leaders of tomor-
row. 

Glickman challenges us to reflect on our practices and encourages students to “Show what you can 
do” using their academic curriculum in cooperative problem solving opportunities to attend to the quality of life 
outside of school.  This process will lead to a democratic future for all. 

         Linda Mauthe 
        Vice- Principal 
        Maple Leaf School 
 
 I had first read some of Dr. Carl Glickman’s work while taking a course at the University of Manitoba 

and I remember thinking that here was an educational researcher that understands what schools should be 
about. When the opportunity arose to attend his lecture in Winnipeg, I jumped at the chance, and I wasn’t dis-
appointed.  While a large part of Dr. Glickman’s lecture revolved around democratic education, as a classroom 
teacher, his application of democratic learning more than his theory, struck a resonant chord with me. 

Dr. Glickman’s core belief is that the decline in achievement experienced in schools is related to the 
overall decline in participatory citizenship.  Students who can’t see connections between the curriculum and 
real life don’t do well in school. To overcome this hurdle and close the achievement gap, schools need to an-
swer this question: How can schools educate students to more fully experience their learning while at the same 
time use their knowledge to solve issues that affect the community as a whole? 

Dr. Glickman believes that at least part of the answer lies in what he termed “service learning”.  This 
type of learning is not volunteering, but rather having students demonstrate their learning by applying their 
skills publicly to an issue and attempting to solve it.  As Glickman points out, we become more proficient when 
we have the opportunity to practice, but then perform, with sports, writing, or playing music.  Why shouldn’t 
we give students the opportunity to improve through practical application of their academic skills? 

If demonstrated student learning is a value that we believe in, then there must be supports in place to 
sustain and renew that value.  Glickman says that a strong belief to do what we say, a clear process to making 
final educational decisions, and an action research process are needed.  These supporting structures perpetuate 
a cycle that promotes successful, self-renewing schools.  We need to be thoughtful and purposeful in what we 
do. 

         Bob Mauthe 
        Maples Collegiate 
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Powerful Leadership, Democratic Purpose, and Powerful Schools 
 

 Manitoba ASCD Distinguished Lecturer  May 2006 
 Carl Glickman  - Univerity of Georgia 

 
 A Review by  Ken Klassen,  Assistant Superintendent  Hanover School Division 

 
 Carl Glickman begins by concurring  with those in the standards movement that the core issue of education 
today is a ‘devastating achievement gap”.  His answer to this “crisis” in education, however, could not  be 
more different from theirs.  It is not a cookie-cutter, teacher-proof  curriculum,   direct teaching of specific con-
tent, or high-stakes testing that will ultimately improve learning or heighten achievement.  These interventions 
will never be enough to produce the kind of capable citizenry needed – in fact, they may be doing just the op-
posite.  He points to a demonstrable 50% decline in public participation in recent years, at the same time as 
high stakes education is fueling competition and individualism instead of cooperation. 
 
 For Glickman, the answer to closing the achievement gap lies in closing this participation gap.  Participatory 
democracy must become much  more than the goal of education or a political ideal.  We must begin to actively 
practice democracy as education on a daily basis, with all of our students – rather than educating students for 
democracy at some later stage in their lives.  The school may in fact be the last institution left in society with 
the power to convince students that their education is for much more than themselves – that their learning can 
serve a powerful public purpose in creating their world not as it is, but as it might be. 
 
 The kind of democratic education which Glickman envisions is not the absence of basic skills or core knowl-
edge in the humanities, sciences or arts, or some sort of chaotic free-for-all where students are left for them-
selves to decide, if, what and how they will learn.  He calls for a democratic education that is not narrowly pre-
scriptive but which has the power to open up possibilities, preparing educated citizens who can sit at the table 
as equals.  Such a democratic education is “…a set of purposeful activities, always building toward increasing 
student activity, choice, participation, connection and contribution.  It aims for students, individually and col-
lectively, to take on greater responsibility for their own learning” (Glickman, 2003, p. 269).  When students 
apply their learning to problem-solving and action research in their own communities and perform their learn-
ing publicly for public feedback,  they contribute in a real way to creating their world at the same time as gain-
ing a sense of meaning and personal confidence that empowers them to participate as equals in their society. 
 
 Many schools and school divisions in Manitoba recognize the power of such community involvement, as wit-
nessed by student presentations at the MASS conference in November, which showcased 5 inspiring student 
projects.  A group of rural vocational  students related how their involvement in building a house with Habitat 
for Humanity in their community changed their vision for what could be accomplished with the carpentry skills 
they had learned – they realized that it could be about much more than finding an occupation.  A group of stu-
dents from an immersion school in Winnipeg related how their own lives have been enriched through a multi-
year project to help improve life in a village in Africa, culminating in a planned visit to the village by the 
group.  Other groups related how they were changing the culture of their schools by taking a strong stand for 
human rights and equality.  The newsletters of many schools or school divisions are replete with examples of 
creative and socially progressive learning experiences and fundraisers, often run mostly by students, with a 
little bit of help from enthusiastic staff.  In spite of our growing appreciation for the capability of students to do 
so much on their own when given the chance, we must still admit as adults and educators to being frequently in 
awe at how deeply and willingly our students engage and at how sophisticated their thinking and feeling. 
 

 But just as we are beginning to celebrate, Glickman reminds us how far we still have to go to make 
such learning purposeful and meaningful for the majority of our students.  He reminds us that fully 90% of our 
students never get a single learning opportunity of this kind.  Such projects are often arbitrary, depending on 
the vision of a single teacher or group of students or limited to clubs or extra-curricular groups in the school or 
community.  Most students are destined to be left out, unless such learning becomes part and parcel of the ac-
tual curriculum and every student is required to demonstrate how their core learning has contributed to their 
community as part of their summative evaluation.  Learning disabled and special needs children may continue  

3 



MANITOBA ASCD                   June 2006 

to be left out of such projects, unless we pay heed to the eleven year old boy’s question, quoted by Glickman, 
“Isn’t everyone a citizen?” 
 
 Finally, school groups sometimes raise funds or do something to help out another less advantaged group, 
rather than learning alongside each other as equals. Such volunteerism is admirable and wonderful as a start, 
but Glickman reminds us that “…it is not democratic engagement.  The volunteer gives and the recipient re-
ceives.  It is not a reciprocal relation of equals learning to solve problems together with no givers or takers” 
(Glickman, 2003, p. 5).   A powerful illustration of this was presented in a video clip where a group of higher 
SES suburban students and a group of lower SES urban students embarked on joint action research into preser-
vation of the watershed they shared. Instead of learning only biodiversity, the students lived a powerful lesson 
in human diversity and gained a deeper appreciation for the skills and the knowledge brought to the table by the 
other group. 
 
 The more we succeed in democratizing education  in this way and with such immediacy, the more we will wit-
ness our students rising to greater degrees of excellence in both their academic objectives learned and their con-
tributions made to a larger community.  Glickman has it  right – the only sustainable way to narrow the 
achievement gap is to narrow the participation gap. 
 
 Glickman, Carl. (2003)   Holding Sacred Ground: Essays on leadership, courage, and endurance in our 
schools.  San Francisco:  Jossey-Bass. 
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Manitoba ASCD president Bill Burns with 
Carl Glickman. 

Sandra Herbst-Ludtke, Carol Kirkhope and 
Diane Phillips 

Attendees from Hanover School Division 
Participants consider Dr. Glickman’s views 
on  democracy in education.  
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Manitoba ASCD Annual General Meeting 
 

The Manitoba ASCD Annual General Meeting  was held on May 18, 2006 following Carl Glick-
man’s afternoon presentation. Year-end reports from the four standing committees, Professional 
Learning, Membership, Communication and Policy, were circulated and shared with those present. 
Four new members were elected to the Board of Directors: LoriTighe, a consultant in Winnipeg 
School Division, Jayesh Maniar a teacher at Kelvin High School, Tom Code, a principal in Louis 
Riel School Division, and Barb Isaak, Assistant Superintendent in River East Transcona School Divi-
sion. 
The Board extended their appreciation to outgoing Board members, Joan Martin, John Rennie, Judy 
Kyliuk, and Sharon Pekrul , for their years of support and work on behalf of the organization.  
 
Incoming president, Bill Burns, on behalf of the Board, thanked outgoing president, Sandra Herbst-
Ludtke, for her strong leadership this past year on behalf of Manitoba ASCD.  
 
A wine and cheese reception followed the meeting.  
 
 

����
����
���������
����
����
���������
����
����
���������
����
����
���������

 









Manitoba ASCD 
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CHECK OUT OUR WEBSITE AT:  http://manitoba.ascd.org /  
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Bill Burns 
Pembina Trails School Division           489-0799 
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Sandra Herbst-Ludtke 
River East Transcona School Division       667-7130 
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Brenda Lanoway 
Pembina Trails School Division                 888-3192
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Shelley Hasinoff 
Manitoba Department of Education, Citizenship 
and Youth             945-6156 
�
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Carol Kirkhope                                           222-2434 
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Michel Chartrand    
Winnipeg School Division 
 

Stephen Dudar     
Lord Selkirk School Division 
 

Tom Code 
Louis Riel School Division 
 
Lori Tighe 
Winnipeg School Division 
 
Barb Isaak 
River East Transcona School Division 
 
Jayesh Maniar 
Winnipeg School Division 
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