PLRESIDENT®S MESSACE

Manitoba ASCD has continued to support educators
to learn, teach and lead through three excellent work-
shops during the 2010 - 2011 year. Thank - you for
your attendance and feedback on the sessions, as
they provide direction for future planning.

Manitoba ASCD is pleased to announce support for
local action research initiatives beginning in the fall.
Please check for additional information about this
initiative in the newsletter. Thank — you to the Board
of Directors for your inspiration and development of
this opportunity.

At our Annual General Meeting held on May 5/11 the
Board of Directors for 2011 — 2012, Michelle Polinuk
(Assistant Superintendent Lord Selkirk School Divi-
sion) and Phyllis Geddert (Consultant, St. James -
Assiniboia School Division) were elected to three year
terms. Tom Code completed his term as Past — Presi-
dent. Thanks to Tom for his commitment to the or-
ganization for several years and Shelley Hasinoff has
also completed her additional year as director, and
has had a lengthy commitment to Manitoba ASCD.

Spring 2011

Shelley is also a founding member of the Canadi-
an Education Network, and her continued leader-
ship and expertise in this initiative is appreciated.

| have appreciated the opportunity to have served
as the President of Manitoba ASCD. Thanks to
the Board of Directors and our committee mem-
bers for their strong support. Thanks also to Pau-
lette Migie, our Executive Secretary for keeping us
all on track. | am looking forward to working with
Lorraine de Monyé as she guides Manitoba ASCD
over the next year.

Barb Isaak
President, Manitoba ASCD
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“Voices from the Edge”
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“Voices from the Edge”
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Transforming School Culture:

How to Overcome Staff Division
Based on Anthony Muhammad’s ASDC Presentation
May 5%, 2011 Winnipeg, Manitoba

“Out of all the personal choices you had, why did you choose to work with kids?”

What is our purpose and why change?

According to Anthony Muhammad, it is an ethical purpose or love for subject matter and desire to share it that predisposes us
to work with youth. Within this work there are pressures to improve and change. Anthony outlines two forms of change and
suggests that human beings are perhaps not always the most adaptable. We like change for others more than for ourselves.
His challenge is simple. If we want better results, we need to change in both technical and cultural ways.

Technical change is about structure such as the structural composition of schools and systems. It is about changing the mas-
ter schedule, changing a strategy or creating systems to support teaching and learning.

Cultural change involves beliefs, attitudes, assumptions. These are more difficult to change. According to Larry Lezotte, cul-
ture eats structure for breakfast. We apparently tend to create technical changes first but if we ignore the culture it doesn’t
matter which tools we provide. We need the technical changes but they can fall flat if they are not embraced by the culture. So
the real question is, “How do | encourage (Jerry or Mary) to do this?”

What are some misconceptions about technical change?

Misconception#1: Changing the structure leads to higher levels of productivity.

Anthony suggests that if we were on the Titanic, we would head for the lifeboat! What would we think if people were trying to
distract themselves by rearranging the chairs on the deck? In trying to save the ship by rearranging the chairs, we would not
be doing the “right stuff’. So what is the right thing to do? We need to address the hole in the side of the ship - the attitudes of
people’s personal agenda over the purposes of students.

Misconception #2: Technical changes make up for human deficiencies in instruction or behaviour.

Block scheduling to extend time or changing from a 6 period school day to 4.5 periods every other day is rearranging time! It
is wonderful but it is technical.

Misconception #3: Technical changes will “fix” kids or schools that are broken.
You can’t deal with human or personal issues through the structure.

“Structural change that is not supported by cultural change will eventually be over-
whelmed by the culture, for it is in the culture that any organization finds meaning and
stability.” P. Schlechty, Shaking up the Schoolhouse: How to Support and Sustain Edu-

cational Innovation (2001), p. 52

How do we define school cultures?

A healthy school culture is about what we do for students. We highlight students! A toxic school culture is more punitive and
concentrates on what to do to students. When a healthy culture is confronted with a dilemma, the school team members’ natu-
ral response is to rally around what they can do to help students do better or what interventions can be used.
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Healthy School Culture: “Educators have an unwavering belief in the ability of all of their
students to achieve success, and they pass that belief on to others in overt and covert
ways. Educators create policies and procedures and adopt practices that support their
belief in the ability of every student.” Peterson (2002), Is Your School Culture toxic or

positive? Education World (6)2

Sociologist Dr. Dan Lortie (1975) took a look at schools and said the school system was the most difficult organization to
change, bar none. Not that there is anything wrong with educators but we have had several experiences that are different
than other professions. Since we were four or five years of age, we sat on the other side and watched the classroom or school
rules and norms. We were interned for thirteen years, seven hours a day, five days a week. Then, completing a course of
study, most of us went back to the same system we just left. We have not, functionally, been out of the school for forty years!
We have never been outside the box which may be why we struggle with thinking outside the box.

Toxic School Culture: “Educators believe that student success is based upon students’
level of concern, attentiveness, prior knowledge, and willingness to comply with the de-
mands of the school, and they articulate that belief in overt and covert ways. Educators
create policies and procedures and adopt practices that support their belief in the impos-
sibility of universal achievement.” Peterson (2002), Is Your School Culture toxic or posi-

tive? Education World (6)2

Why are some culture healthy and others toxic?
Perceptions

The biggest impediment to giving students what they need is bell curve or norm-referenced thinking. Consider the following
questions: “How do you describe the students at the right? What are the official names given to those at the left? What words
describe those in the middle?” This is a system of sorting kids. Dan Lortie suggests that attitudes are the problem when we
justify the problem as being the students rather than the system. Who gives students multiple opportunities to assess? Who
believes it is fair? Do we have the courage to resolve these issues? We have to work with perceptions that are real barriers to
student achievement. What perception barriers do we face in Manitoba? We are experiencing an influx of diversity. Are we
being elitist in our perceptions? What makes us think that if they come from (x location) they can’t learn? The worst way to
teach somebody is after you have offended them! We can’t blame people for their perception but you need to replace it with
valid information. So read the best articles, learn from each other. If people knew better, they could do better!

Predeterminism

Do students come to school thinking that they won't do well and don’t care? Michael Fullan suggests students own 50% of
this. The gender in Anthony’s school showed that boys struggled most in his school. What happens over time when students
start to believe that they are not competent or flawed in character? Lyle Ferguson calls this self-fuffilling prophecy. Bad grades
reinforce their thinking. However, being flabbergasted about it doesn’t help. Help people understand this. Dr. Phil’'s question
is: “How is that working for you?” Describing it doesn’t make it go away. Efficacy is the only thing that works. A group of adults
articulating, persistently, “we believe in you ...more than you care about yourself’ changes a person’s image over time. If
adults’ perceptions don'’t change, they can’t help change students’ perceptions. Students will not have a private meeting of
their own and determine to engage. The perceptions of a 56 adults are more powerful than 3,000 adolescent students. Imag-
ine that over time, students surrender to this belief because it is safe to do so.

Moving from Toxic to Healthy School Cultures

What is your metaphor for school culture? Culture is the soil, technical changes are the seeds. That's why a change in one
school is so different from the same change in another school.




MANITOBA ASCD Spring 2011

A healthy school culture deals with the elephant in the room. Is there an alignment of beliefs? If you believe it, it makes it
possible. Consider the coaching scenario: How important is developing belief in the people/team you coach? A toxic culture
is one in which time is spent describing what is wrong. Being descriptive leads to being deflective and this is not professional
practice. Consider this scenario: A child has developed a bad cough and the parents have tried several things before seeing
the local physician. The physician days, “That's a bad cough” and invites a colleague to come in to listen. They agree, it is the
worst cough they have seen in six months. Are there people who say the same things over and over and you want to say “We
heard you last year, and the year before?” Toxic cultures repeat the obvious. The idea is to fix it or act on it.

Next, the physician analyzes the reasons for a bad cough. Yes, you have asthma based on allergies. Diagnosis follows de-
scription. This moves a school from a toxic culture and to a position of being able to treat, if the diagnosis is accurate.

The healthy culture analyzes, then becomes prescriptive in treatment. Since every division has issues to deal with, it is best
to move from complaining and finding someone to blame to spending time solving problems. Healthy school teams spend time
in collaborative diagnosis and solution-finding, frequently presenting several alternative choices. For example, “You don’t ac-
cept late homework?” Anthony says, “Show me a student who got a zero. Show me greater responsibility following that zero.
Usually it is followed by more zeros. So it is not working.” Some of the best formative assessments are doing meaningful as-
signments. If students don’t do the work, the requirement should be for them to complete it, perhaps at lunch or some schools
opt for study classes. Where in the real-world is missing a deadline a total excuse for not doing it? We wish that would work
for taxes and car payments! “You say you don'’t take late payments so next month we'll learn?” Do we still have to pay your
taxes? There may be a sanction for being late but let's check our policies. Do they support or hinder our goals?

The root of toxic culture is frustration or feelings resulting from inability to accomplish a task. Frustration is not our most well
operating cognitive state. We may say to a new recruit, “We really value technology here. Your job is to help 30 students un-
derstand 300 concepts. See you in six weeks for an evaluation.” The recruit thinks she is ready but there has been no univer-
sity simulation for this environment. She has some tools, Harry Wong strategies, multiple intelligences, etc. She finds manag-
ing the students a difficult task and frustration is played out on the students. Six weeks later she is asked about some class-
room management issues. This is the foundation of a toxic culture since there are now several points of frustration. As her
principal, did | have anything to do with her difficulties as a teacher? What could | have done differently? Anthony reminds
leaders that accountability needs to be preceded by support. Before we hold someone accountable the leader has a responsi-
bility to give that person what he/she needs to be successful. The optimal system of health is support followed by accountabil-
ity. A healthy school culture is support-heavy and accountability-lite! How would we characterize our schools:

+ support-heavy and accountability-lite or
+ accountability-heavy and support-lite?

The leadership reflection in a healthy culture is, “Your success as a teacher is my success as a leader!” Try this as a team:
together, take a pledge for 30 days to give up complaining as a crutch. Avoid damaging self talk. Develop some new skillsets
needed to change. Anthony describes five schools who made such a pledge. They found more solutions in a short while than
they had in the previous three years.

Anthony believes frustration is a choice. It is a personal choice to find other people to share frustration and destroy the culture.
We must acknowledge that we are all flawed, need to chill out and work together to do something. The same is true for the
teacher reflecting on the classroom atmosphere. In a healthy culture, we confront the facts and maintain a growth mindset.
Praise the processes that are working so more effort is attempted.

Reflection on thumbs-up practices

So what are some of our good practices?

+ Teachers are more data-informed today than ever before in our history. Most teams can tell you students’ strengths, etc.
+ Teams get responsive on identifying the problem. Everyone gets on the bus quickly to move from problem identification

to problem solving. The distance between these 2 points is adult drama (the process of moving from descriptive to re-
sponsive/treatment).
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Reflection: In your school, how long does it take to move from describing the problem to
moving to problem solving and closing the gap? How might you engage the team in reflect-
ing on what works or considering alternative processes?

Combining Will and Skill to Create Healthy School Cultures
We need will and skill to create healthy learning cultures.

Believers are those with the will to make positive change. Help a believer address skills or he/she will become a survivor in a
few years. You want to assume that the believer is the nice person. Anthony has seen where the believer was the curmudg-
eon! When placed in the valley of decision and change needs to happen, are you willing to do things for the sake of the stu-
dents versus self-interest? That is the choice.

Tweeners, or new teachers, need to find out where they fit in the organization. Many of them are renting their living arrange-
ment and/or are travelling 60+ kilometers to get to work. This group has no predetermined pessimism. Usually when a Tween-
er suffers, he/she suffers in silence because frequently, they are rated on a high level of cooperation (e.g., meeting deadlines).
Work to retain this group.

Survivors will beat your buses out of the parking lot. They become negotiators with students. It's not about curriculum any-
more. They produced ten times more photocopies than others, on average. They can DI survival with sequences of work-
sheets. If your organization has a lot of survivors, it is so dysfunctional it is developing mental illness in employees.

The objective for Fundamentalists is to maintain the status quo or to be left alone. The challenge as a leader is to provide
evidence to the contrary that all children can learn at high levels, given time to learn and what they need to learn in the way
they learn best. Fundamentalists find others with the same beliefs and form coalitions to which they are committed even if
they do not really like each other. Here is some excellent skill but low will. They do not think it is their job to develop the class-
room atmosphere. Principals sometimes sell out their moral imperative to support fundamentalists in order to be liked. The
methods of fundamentalists include defiance, disruption, and distraction. There is a passive aggressive behaviour to under-
mine or be flippant e.g., showing up late, drawing attention away from the messenger). This is not a study of personalities.
This is a study of productive and unproductive organizational behaviour. If we put students ahead of our likes we could work
more collaboratively for positive change and student learning.

This is a framework for analysis of interactions, not to identify “types”. Help each other understand that fundamentalism is a
negative response to a bad experience. It is not about bad people but there are people who are trying to keep drama alive
and in the process, are destroying our potential to help kids. Our goal is to help people become believers, not to condemn
them. There is no fundamentalist rehab but there is hope that people can be honest with themselves and say, “Man, | act like
that sometimes.” Agree that gossip is a response and that we aren’t going to do that anymore. Share and allow conversation
about behaviour without fingerpointing. Look at yourself. The most influential leader is the site leader. If principals are the
most influential, where do most fundamentalists exist? In the principalship because that is power. Ask the question, ‘Do | sell
out the aspiration of my kids by supporting the teachers?”

So leaders, before we ask people to do something, tell them why it is necessary so they can see why it is better. Build trust,
repair relationships. Consider a person’s context and provide them with immediate assistance to be successful. Monitor and
expect application and improvement. Balance accountability with support to promote learning for all.

Einstein: Insanity is doing the same thing over and over and expecting different results.
Notes by Phyllis Geddert, St. James-Assiniboia School Division
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UPCOMING Speakers — please mark your calendars

> Pat Wolfe - Brain Matters: Translating Research into Practice

October 6, 2831309p®mM0O0 am

Brain research is constantly providing new revelations about how the
brain works and how we all learn. While many current educational
practices fit well with the research, others run counter to what we
are learning and pose significant challenges to those who work in
schools. This interactive session will provide a clear explanation of
the most educationally significant research developments and will in-
volve participants in activities to show how the research can be
translated into everyday practice.

> Heidi Hayes Jacobs — Schools As Launching Pads to the Future

February 16, 238120 PmO00 am

Heidi Hayes Jacobs will share ideas and strategies from her ASCD book,
Curriculum 21, to show participants how they can upgrade dated cur-
riculum content, employ new literacies and consider new school struc-
tures to provide a more engaging school experience and better pre-
pare our learners for their future.

> Avis Glaze — Student Achievement: A Focus on Leadership

May 3, 20123: 900pmam

This interactive workshop will demonstrate that we can, indeed, improve
schools by creating a supportive environment with a strong focus on
capacity building and characterized by respect for the professional-
ism of educators. It will address key issues such as:
Using qualitative and quantitative data to improve achievement
Focusing on the high impact strategies that improve learning
e Improving schools in challenging circumstances
e Ensuring that poverty, immigrant or ESL status, and other charac-

teristics, do not determine students’destiny

e Garnering public confidence through a graduation guarantee
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Conf erence

Submitted by: Erin Malkoske, Angie Baseraba, Mike Kusyk, Joyce Palahnuk, & Claudia Klausen

Keynot e

On February 25, 2011 our professional learning community
attended the BYTE conference in Portage la Prairie, Manito-
ba. The one day event offered participants 78 different
educational technology sessions to choose from. We spent
our day learning from other Manitoba teachers who inte-
grate technology into their classrooms and schools on a
daily basis.

Chris’ keynote address, Emerging Digital Citizens, de-
scribed three social action projects that he and his students
at Sargent Park School have participated in. The first pro-
ject, Pay It Forward, challenged students to do something
kind for someone else in their community. The second pro-
ject, 25¢a Day, required students to bring a quarter to
school each day for two weeks. At the end of the two
weeks, students chose a local charity and a global project to
donate their money to. The third project, 2 Minutes to Make
a Difference, challenged students to create two minute vide-
os that would encourage other people to participate in social
change by donating to a cause or helping someone in need.

Digital Portraits

with David L’Heureux

In this hands-on workshop David went through the process
of creating an altered digital portrait using basic classroom
technology (digital camera, computer, scanner and Mi-
crosoft Paint).

Cross-Grade Collaboration: Creatively Connecting
Classroomé& Cleaning Out Your Technology Closet

with Devon Caldwell & Leah Obach

Devon and Leah discussed many of the projects they have
created to foster collaboration between Devon’s kindergar-
ten class in Oak Lake, MB and Leah’s high school English
classes in Hamiota, MB. Devon and Leah presented some
of the tools they use for collaboration (SKYPE, Cacoo, Lino
It), as well as troubleshooting tips and suggestions for plan-
ning and implementation. They encouraged participants to
expand teaching and learning beyond the four walls of their
classrooms.

In their second session, Devon and Leah presented ways to
“spice up” a classroom technology wardrobe and invigorate
learning experiences with exciting new ideas and web 2.0
tools. The ideas and tools they presented were relevant
across a variety of grade levels and subject areas.

Speaker:

Chris Harbeck,

Dabbling With Data

with Andy McKiel

This session highlighted some of the ways that teachers
and students can, and should, access, interpret and manip-
ulate data to support them in their teaching and learning.
Participants were introduced to some practical and effective
techniques to collect and analyze data using a variety of
free and easy Web-based tools such as worldometers.info
and polleverywhere.com

Manipulating Digital Pictures

with Jim Mueller

This session was a basic introduction to manipulating pic-
tures using Photoshop Elements. Participants were shown
various techniques to enhance their pictures.

Easy and Safe Multimedia Project-Based Learning in the
Classroom

with David Nutbean

David presented methods for producing multimedia projects
with students using readily available hardware and a variety
of free, included and online tools. He presented rationales
for audio and video project work, safely creating and sharing
student work, project ideas for core curricula, as well as
assessments for multimedia projects and the use of student
technology in the learning process. Some of the online tools
explored were Movie Maker, iMovie, Audacity, SongSmith
and Jamendo.

Teaching Tips and Tricks with Jodi Hrymak & A Look at

How One Teacher Manages the ICT Toolbox

with Catherine Strifling

These sessions presented a variety of on-line tools for

teachers such a:

Wallwisher
This site is an online notice board. A possible educational use
would be to have students at multiple computers collaborate
on one idea. http://www.wallwisher.com/wall/BYTE2011

WebList
Create a list you can easily share with your friends using a
single URL. A list can include anything from a collection of web
pages, images, documents, videos and more http://weblist. me/

BigHugeLabs
This program allows you to create neat documents with pho-
tos. http:/bighugelabs.com/

GlassGiant
Make cool objects using your pictures. http:/www.glassgiant.com/

Sargent

Re p

Par


https://mail.retsd.mb.ca/owa/redir.aspx?C=4803ee38460a4024889b776c83845636&URL=http%3a%2f%2fwww.wallwisher.com%2fwall%2fBYTE2011
https://mail.retsd.mb.ca/owa/redir.aspx?C=4803ee38460a4024889b776c83845636&URL=http%3a%2f%2fweblist.me%2f
https://mail.retsd.mb.ca/owa/redir.aspx?C=4803ee38460a4024889b776c83845636&URL=http%3a%2f%2fweblist.me%2f
http://bighugelabs.com/
http://www.glassgiant.com/
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We had an outstanding Annual Conference in San Francisco this year! Canadians attended in record numbers and all of the
ASCD-CEN events were well attended and highly successful.

Thanks to volunteers from every constituency there was always someone at our Professional Interest
Community table at the Welcome Reception on Friday night to greet delegates. Visitors were delighted
to receive Canadian flag pins, Saskatchewan provincial pins, BC ASCD pins, Toronto pins, candy form
Newfoundland, journals form Ontario ASCD, ASCD-CEN bookmarks and brochures and a list of all of
 the Canadian presenters and events at the conference.

L Our Annual General Meeting (AGM) was held on Saturday after the keynote speaker, Chip Heath. At-
tendees reviewed our accomplishments to date and discussed the results of our recent survey.

The results of the survey, completed by 138 members from across Canada are posted on our web site (http://ca.ascd.ca)
under Professional Learning. These results will be extremely helpful in planning our future events. There was strong support
for inviting Canadian educators to share unique or exemplary practices in either a webinar or TED Talks format. Sessions of
this kind would provide distinctive content for the web site and stimulate online discussions as well as provide professional
development opportunities for online participants. Thanks to Pearson Canada and the hard work of Rosemary Sutton
(ON) we were able to schedule our AGM as a
working lunch to avoid conflicting with conference
sessions.

On Saturday evening, we had our first annual Wine
and Cheese Social thanks to Craig White (Atlantic
Canada Connected Community) and his hard work
organizing the event. We are grateful to
our sponsors, Nelson Education Ltd. who made
this event possible. Michael Hughes, Director,
Business Development brought greetings from the company and was a honoured guest for the evening.

Our Network Forum Using Powerful Online Conversations to Change High School Assessment was presented
by Pepi Kotsalis (BC), Jackie Hagel (SK) and Shelley Hasinoff (MB). Attendees learned about our community of practice
which met online regularly with mentor Damian Cooper and how these meetings helped us move from shared concerns to
shared purpose to shared knowledge in our various constituencies.

Our peer-reviewed online journal Canadian Perspectives:Education Coast to Coast to Coast & g ‘
has started to receive submissions and these are being reviewed for publication in the near | Rl

future. Authors are encouraged to submit articles on research, grounded theory, opinion pieces, {.
program descriptions (school, district, or province), stories, and illustrations that illuminate a
compelling and timely topic in an engaging, informative, and well-supported manner. Guidelines
for submission can be accessed from the journal website: http://§
canadianperspectivesjournal.ca.

ASCD Canadian Education Network (ASCD-CEN)i s a Professional I nterest Co
Membership is free to members of provinci aladadefd |paartte sofan
For more information, vi s i t o u rhttpv/edhassdicd)e or t he Canadi an Education Net
(http://groups.ascd.org/groups/detail/112951/canadian-education-network/) or
email one of the co-facilitators, Shelley Hasinoff (Shelley_Hasinoff@shaw.ca) or Darcy Sander (dsander@srsd119.ca).

mmunity (
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Manitoba ASCD Announces
l Oa 2y wSaSI| NOK

WHAT IS IT?

Manitoba ASCD is delighted to announce the creation of a new funding
opportunity for Manitoba schools. The Action Research Grant Fund is de-
signed to support teachers and schools at any grade level who want to
explore new pedagogies, models, or initiatives that can improve student
learning. Successful applicant(s) may access up to a total of $2000 to
support qualitative or quantitative action research projects.

WHO CAN APPLY?

The Action Research Grantis available to any teacher or team of teach-
ers working in @ Manitoba school. The applicant or at least one member
of the project team must be a member of Manitoba ASCD. Approval is
required from your school division.

WHERE DO YOU GET AN APPLICATION FORM?
You can learn more about the Action Research Grant Fund and download
an application form from http://www.mbascd.ca.

The deadline for submission of completed applications is
August 31, 2011.
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ASCD Manitoba Executive

2010-2011

President: Barb Isaak , River East Transcona School Division

President-Elect: | Lorraine de Monyé, independent Schools

Past President: | Tom Code, River East Transcona School Division

Treasurer: Jayesh Maniar, winnipeg School Division

Secretary: Brad Burns, pPembina Trails School Division

Directors

Larry Budzinski, Manitoba Education

Jerome Cranston, University of Manitoba

Bruce Neal, independent Schools

Andrea Loepp, Louis Riel School Division

Shelley Hasinoff , Manitoba Education

Brenda Augusta, River East Transcona School Division

Manitoba ASCD Committees

Communications Professional Learning Membership
Barb Isaak (Chair) Jayesh Maniar (Chair) Lorraine de Monyé (Chair)
Brad Burns (Co-chair)
Tracey Caldwell Larry Budzinski
Tim Dittrick Brenda Augusta Bruce Neal Jerome Cranston
Linda Kurarz Hadass Eviatar Donna Nentwi Mathew Gustafson
Ryan Land Phyllis Geddert Jacquie Neufeld Brenda Lanoway
John Muller Barb Isaak Warren Nickerson Michelle Polinuk
Tanis Ziprick Andrea Loepp Linda Thorlakson George Ross

Thank you 2010—2011 committee members!
e

The views expressed herein are those of the authors and do not necessarily reflect the views of ASCD
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