
PRESIDENTôS MESSAGE  

I am completing this message from my 
hotel room in San Antonio, Texas, 
where I am attending the 2010 Annual 
ASCD Conference. I have been ex-

tremely fortunate to have been able to participate in sessions 
that include: Carol Ann Tomlinson, Douglas Reeves, Geoffrey 
Canada and Michael Fullan to name a few. Michael Fullanôs 
presentation was exceptional and he told me following his 
session how excited he was to be coming to Winnipeg on April 
22, 2011. Donôt miss the opportunity to see this world re-
nowned expert on change. You can register for his 2010 Dis-
tinguished Lecture, ñMotion Leadership: The Skinny on Be-
coming Change Savvyñ at our website: http://www.mbascd.ca/ 
 
Manitoba ASCD began 15 years ago, inspired by an idea that 
was put forward by Robert Garmston and realized by our 
founding members Diane Phillips, Linda Thorlakson and 
Charles Tinman along with Carol Kirkhope, who served as 
executive secretary for the first 11 years. We have continued 
to flourish and today Manitoba ASCD is a trusted leader when 
it comes to high quality professional learning in the province. 
For this we can thank the dedicated leadership of our former 
Presidents Diane Phillips, Terri Bembridge, Patti Field, Xavier 
Abrioux, Sharon Pekrul, Judy Kyliuk, Sandra Herbst, Bill 
Burns, Brenda Lanoway, and Shelley Hasinoff, our Boards of  
Directors, and our Committee Chairs and committee members  
In celebration of our 15 years as one of the premier profes-
sional development organizations in the province, we invite all 
Manitoba ASCD members to a Wine & Cheese on May 20, 
2010, immediately following our Annual General Meeting 
(AGM) which begins at 5:00 p.m.  At this time, we look forward 
to unveiling our new Manitoba ASCD logo designed by a tal-
ented Winnipeg high school student. 
 
On February 19, I was invited to participate in a value added 
session at the Annual COSL Conference in which I had the 
opportunity to share information about Manitoba ASCD.  It was 
a pleasure to address the 50 or so educators, several from the 
rural area, who were very engaged and interested in what 
Manitoba ASCD provides.  As a result, we have received a 
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number of requests to join, not only as members, but as com-

mittee volunteers. I invite you as a current member of Mani-

toba ASCD to share this Newsletter with your colleagues and 

to consider serving more actively in the organization.   

The ASCD Canadian Education Network continues to flourish 

and now includes the 1500 members of all of the provincial 

ASCD affiliates (British Columbia, Alberta, Manitoba, and 

Ontario) and the Connected Communities (Saskatchewan 

and Atlantic Canada) as well as ASCD members from Que-

bec. As members across Canada become more actively in-

volved this group has the potential to become the voice of 

Canada in ASCD.  As you will recall, every Manitoba  ASCD 

member automatically became a member of the ASCD Cana-

dian Education Network. For more information, please read 

the report in this issue and log on to http://ca.ascd.ca 

Finally, I would like to thank the over 200 participants who 

attended Martha Kaulfeldtôs February 10th session ñTeachers, 

Change Your Bait! Brain-Compatible Differentiated Instruc-

tionò. Marthaôs energetic, hands on workshop kept everyone 

engaged and interacting and ready to implement her ideas 

and practical strategies the very next day in their classrooms.  

 

Tom Code 
President, Manitoba ASCD 

http://www.mbascd.ca/
http://ca.ascd.ca/
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Sherwood School is a small school of 89 students from Kin-
dergarten to Grade 5 in the River East Transcona School 
Division.  Its diverse catchment area consists of working class 
and immigrant families. 
 
Ask 

 
 

Each year Sherwood School identifies goals that engage stu-

dents in looking outward.  In conversations with students 

about the virtues that  they have been learning, essential 

questions that emerged about how students could leave their 

imprint on the world.  Teachers also viewed these questions 

as a natural and authentic opportunity to extend their own 

understanding of inquiry.  As a result of being open to wonder 

and understanding our world  better the students, staff and the 

community of Sherwood School is engaging in a project called   

I Leave My Imprint on the World.   This project has our entire 

learning community applying their knowledge of the virtues 

and becoming a responsible global citizen . 

Investigate and Create 

In the fall, all students began the year by reflecting on the 

virtues and the Aboriginal Seven Sacred Teachings they have 

learned over the past two years.  Staff and students discussed 

how they could put this learning into action.  Through these 

conversations it became clear that students needed to be 

engaged in a project within their immediate community .  This 

would help them to fully understand and appreciate being part 

of a social movement that would make a visible difference in 

their world 

 As a first step, the teacher librarian created a photo-story that 

showed images of the current schoolyard. Right away, stu-

dents noticed many things that needed fixing or painting.  The 

students quickly identified a need for revitalizing Sherwood 

Schoolôs schoolyard.  Students made a list of what they 

thought needed to be done, and drew pictures of a "dream 

playgroundò.  

  

Through co-teaching, the Grade 5s created a survey to find 

out what the people of the Sherwood School Community 

wanted to see in the playground. They created three surveys: 

one for students, one for staff, and one for families. The sur-

veys were sent out and the students waited for the responses. 

The information gathered from the surveys provided focus for 

our students.   As students began to understand and be in-

volved in positive changes (measuring the school ground, 

building bird houses, measuring and painting 4-squares, hop- 

scotch) around the school, they had new thoughts and ideas.   

 

Our grade one-two combined class discussed rights and re-

sponsibilities to help the entire school understand that we 

have a right to a beautiful school, but a responsibility to make 

that happen.  Students took a field trip around our school divi-

sion to visit various schools that have interesting playgrounds.  

The students asked many questions, learned how to build and 

plant, determined how much things cost and realized how a 

new playground makes people feel.   

To celebrate the end point of this part of the inquiry, students 

in grades 1, 2, and 5 created a video to share the information 

that was gathered.  In this very visual way, the next group of 

ñInquiry education is where structure meets fluidity, where 

we can create opportunities for students to be engaged in 

active learning based on their own questions. ñ  

ñ The Inquiry Page Workshop, Feb. 2001 

ñHelping each other betters our school community.ò 

ðAiden, grade 3 student 
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Inquiry: The Art of Asking and Answering Questions 
Tracey Caldwell, Principal Sherwood School 



students could make connections, synthesize the information 

and undertake new thoughts and ideas to enhance the project.   

 

Discuss and Reflect 

In the classrooms many learning activities are being set up as 

invitations. As a result children have had voice and choice in 

their learning.  The impact of the inquiry process has had new 

groups of students bring new questions, readings and discus-

sions to our project.  This has taken us on a different inquiry.  

However, by working and talking together, collecting artifacts 

and evidence of their learning, by sharing new learning with 

adults and other students, and by asking questions, students 

are making amazing discoveries that contribute to their world 

understanding. 

 

Our project has become more than just one inquiry; it is be-

coming many inquiries.  Some are student generated, some 

are teacher created, and others are community initiated.  As a 

result, we are making a difference in the world with our play-

ground project, our school-wide positive behavior initiative and 

our Haiti project to name a few. 

Staff at Sherwood School collaboratively plan and teach to 

support each other in the teaching of the curriculum.  Through 

this collaboration, staff is not working individually, but rather as 

part of a larger learning community trying to understand how 

inquiry supports student learning.  Staff have come to believe 

that is important to engage students in a cycle of asking ques-

tions, creating solutions, discussing observations and reflect-

ing on what has been accomplished and where to go next.  

This co-teaching has fostered a feeling that all students are 

the responsibility of all staff. 

Also, our evidence shows that when the learning begins with 

the learner, students are more engaged and because they are 

engaged there are less behaviour issues.  ñOften, a chain of 

complex interactions among home, school, and peers shapes 

students ómoral qualities and behavior.ò Educational Leader-

ship March 2003 

Our project, I Leave My Imprint on the World, is giving stu-

dents, staff and our community an opportunity to make 

choices that are creating ripples of positive change for Sher-

wood School using the inquiry process as a vehicle of instruc-

tion. 

 

 

If you would like to read more about Sherwood Schoolôs I 

Leave My Imprint on the World: project please visit our blog 

at www.ileavemyimprintontheworld.blogspot.com . 

ñInquiry allows us to use our own creativity.ò  

ï Sarah, grade 4 student 

ñBeing able to figure things out on our own will help us to 

figure things out in the future.ò   

 ð Jencel, gr. 5 student 
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Teachers Change Your Bait 
Respectfully submitted by: Cathy Sharrow 

 

On a sunny brisk day in February many teachers, administrators and support professionals 
hustled into the Canada Inns Hotel to hear a well known author, teacher and international 
speaker, Martha Kaufeldt.  Her presentation for the day focussed on brain compatible learning, 
differentiated instruction, assessment and integrated curriculum development.  

The participants enjoyed a variety of rich activities that stimulated the mind and challenged 
their thinking when planning and preparing lessons. Together we practiced strategies to hook 
every learner.  Approaching lessons from a different perspective allowed us to appreciate the 
benefit that varied experiences can offer a learner in order to reach their full understanding. 

Martha stressed the need to understand the brain in order to fully develop the lesson with tran-
sition times. Chunking of information and defining the definite needs for starting and ending a 
lesson were emphasized. Much needed practice time for students to engage and process the 
required elements to complete any given task was stressed.  The opportunity to receive verbal 
and written feedback from the teacher influences the forward movement of the learner.  It pro-
motes the idea of practice, and through thoughtful reflection a student can make strides in his/
her own learning. 

It was cited though many examples that clear instruction is paramount.  Identifying the task, 
explaining the intent and providing clear criteria for successful completion of the task is signifi-
cant for student engagement. The opportunity for practice with immediate descriptive feedback 
and ñdo oversò is extremely important.  Procedures however should be clear, precise and visi-
bly evident in the room.  Examples of procedures for small group work included; 

ÅSitting or standing near your table 
ÅStaying in your groups 
ÅOne person in group talking at a time 
ÅUsing 20 cm ñtable talk ñvoices 
ÅAvoiding put downs 
ÅAsking three before me 

Assessment was discussed and it was shown how it is so important to allow students to pre-
sent their understanding in a variety of ways. Students need to choose how they will present 
their understanding by highlighting their academic strengths, creativity and individual 
gifts.   The participants were challenged to present their own understanding of the day using a 
variety of mediums including music, dancing and poetic verse. 

An atmosphere of change and understanding was clearly evident from the level of discussions 
heard throughout the room. The audience appeared to leave on a high, pumped up to take 
what they had learned back to their prospective disciplines. 
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Perspectives of a Teacher Candidate: 
Myriam Bara at Ecole Seven Oaks Middle School 
 

As a teacher candidate, there is so much learning going on my end. One of the most valuable skills I am learning 
first hand is how to engage students in the learning process. It is very difficult to learn something if it is not pertinent 
to one's life, and this holds true when learning something at any age. One of my main objectives during practicum 
has been to present material in a way that is engaging and fun, but challenging and meaningful all at the same 
time. Throughout all of the lessons I taught, I tried to come up with interesting ways of hooking students, and peek-
ing their curiosity on the subject before following through with the actual lesson. The most relevant example of this 
is the Hiroshima project I started with the students in November. I hooked them in by having a conversation about 
Hiroshima and the history of the atom bomb. I talked to them about Sadako Sasaki, who was their age when she 
died of Leukemia due to radiation exposure from the atom bomb. We talked about the Japanese legend that any-
one who folds 1000 paper cranes will be cured of their illness and how Sadako started to do this, but died before 
she could finish, and how people from all over the world continue to send paper cranes to the Children's Peace 
Monument in Hiroshima City. To compliment this learning, I showed the students how to make paper cranes and 
told them we could send them to Hiroshima, and they were thrilled. Many students struggled with the steps to make 
the cranes, but I think they persevered because they knew the history behind the cranes and why they were doing 
it. I think without that background knowledge, the activity would not have been so well received. The students were 
constantly asking to take paper home to work on the cranes, and several stayed in at lunch to show their peers how 
to fold the cranes. One student suggested we get the whole school involved, and put together a school wide initia-
tive, which we will be starting in March. On the academic side, there was a lot of interest in learning more about the 
bombing. Students asked to see videos, to have time to do some research online, etc. When I saw how committed 
the students were to the project, I called the community newspaper and they agreed to cover our story. When the 
story was published, CBC and Shaw TV called asking to TV coverage of the project. In January, two of the stu-
dents even attended the staff meeting to show all the teachers how to fold cranes and give them a brief summary of 
the project. This activity is a prime example of how successful learning can be when students are given the permis-
sion to take ownership of their own learning. I am so excited to get started on my second practicum block and see 
how this, and other projects, unfold. 
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BOOK REVIEW 

òMotion Leadership:  The Skinny on Becoming Change Savvyó 
By Michael Fullan 

 

ñWhen ordinary teachers band together under focused leadership, life changing results occur.ò  Michael Fullan, 
Motion Leadership.   What does motion leadership look like?  Michael Fullan offers practical information on how to 
move individuals, institutions and systems forward.  The ñskinnyò is that sometimes we need to make change less 
complex.  Sometimes, we need to take the fear out of change.  When we partner with others in making change, 
sharing ideas and vision, we move forward.    
 
As we face the big educational issues of our time, Fullan asks us to consider these questions: ñHow do we sustain 
gains, maintain momentum and move from good to great?ò and ñHow can we go deeper and sustain the energy 
and improvements being made?ò   Part of the answer lies in looking for what the author describes as ñsimplexityò - 
finding the smallest number of high-leverage, easy ïto-understand actions that ñunleash powerful consequencesò. 
 
With examples from education, politics and business, Michael Fullan identifies several keys to forward motion, in-
cluding placing the power of relationships first, connecting peers with purpose, building capacity collectively and 
practicing transparency.  Whether you are hoping to act as a change agent in your workplace or move systems 
forward in a larger global perspective, you will find Michael Fullanôs ñMotion Leadershipò an inspirational tool on the 
journey.       
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ASCD Canadian Education Network Update  
 

 
 
The ASCD Canadian Education Network (ASCD-CEN) has just launched its new web site at 
http://ca.ascd.ca. You are encouraged to add the web site to your Favorites and to make com-
ments on any of the topics. Please note that in order to view the entire web site you will need 
to log on. As a member of Manitoba ASCD, this is a simple a matter of creating a username 
and password and remembering it!  
 
ASCD-CEN was very active at the ASCD Annual Conference in San Antonio, Texas from 
March 5-8, 2010. Members from across Canada proudly waved the Canadian flag at the Wel-
come Reception Display Table. They shared information about the Canadian presenters at the 
conference and highlighted the accomplishments of provincial affiliates and the Connected 
Communities. The Annual General Meeting (AGM) was held in conjunction with the confer-
ence and members from Saskatchewan, Ontario, and New Brunswick presented a Network 
Forum on First Nations Education in Canada. 
 
As reported earlier, ASCD-CEN received a Special Projects Grant from ASCD to conduct an 
Assessment for Learning High School Project. This project has already had two successful 
online meetings and plans three more before the school year is over.  Project members from 
British Columbia, Saskatchewan, and Manitoba are using Damian Cooperôs latest book, Talk 
about Assessment: High School, as an anchor text and are looking forward to Damianôs online 
participation at the next meeting. Manitoba is well represented in this project: Shelley Hasinoff 
hosts the meetings, Linda Thorlakson is acting as a consultant, and teachers, Kelly Scallion, 
Laurie Rees-Dysart (R. D. Parker) and Shaun Bright (Tec-Voc) are involved as participants.  
 
As the ASCD Canadian Education Network continues to grow and develop, it is hoped that 
Canadians will have a stronger voice in ASCD and will provide greater opportunities for Cana-
dians to share their unique perspectives.   
 
 

http://ca.ascd.ca/
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Teaching and Learning with Interactive Whiteboards  
at Sun Valley School 

River East Transcona School Division ï Winnipeg 
Syd Enns - Principal 

 

 

The compelling, almost mesmerizing, nature of the interactive whiteboard (IWB) as an instruc-
tional tool in classrooms has become increasingly fashionable.  In some jurisdictions whole-
sale installations have taken place. In others, the allure is frustrating in that the cost to install 
these digital blackboards is prohibitive. It seems, however that IWBs are here to stay and will 
continue to be in demand. What separates this tool from others?  Are there cautions? 
At Sun Valley School, the decision to purchase IWBs was a difficult one and as of this writing 
(February, 2010) began less than a year ago. After a review of the literature and some ex-
tremely positive visits to Bairdmore School in Pembina Trails School Division, the school de-
cided to place its initial set of three whiteboards in Early Years (Grade One) classrooms. 
There, the school had a committed group of teachers who were willing to do whatever it took 
to make it work, which included substantial individual and group preparation, and finding and 
developing professional development that fit with their needs. 
 
After six months, what have we found out?  Teachers remain committed. Student engagement 
and interaction seems to set IWBs apart from other instructional tools.  The visual and kines-
thetic modalities when interacting with the board allow for clarity of message.  Students touch-
ing the screen are provided with immediate feedback; students observing are engaged and 
excited about choices being made at the board.  Audio and video features enhance presenta-
tion of lessons. And live links to the internet encourages inquiry. And, when lessons were 
planned with specific curricular outcomes in mind, the whiteboard exceeded the teachersô ex-
pectations in terms of outcome attainment. 

What are the  cautions? IWBs seem to work best with teachers who value the possibilities and 
are prepared to put in the time to prepare. Wholesale distribution across a school or division 
seems dangerous.  And the big question. How do IWBs impact on student achievement?  One 
article in a recent ASCD journal, Educational Leadership (Marzano, 2009) suggests that it 
does. Student achievement is improved particularly when student interaction is enhanced with 
whole class handheld devices used to interact with the board; when visuals are used to aug-
ment instruction; and as Marzano states (2009) when ñreinforcers are used é or applications 
that teachers use to signal that an answer is correct or to present information in an unusual 
context.ò 
 
Our next step at Sun Valley is to determine by how much IWB enhances student learning; we 
already are convinced that it does. 
 

 

 

Ref. Marzano, R.J. The Art and Science of Teaching; Teaching with Interactive Whiteboards in Educational Leadership 

November, 2009, Volume 67, Number 3 




